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Reading
 Children need to be ready to read, whether this means ready to actually start the process of learning to read, or ready to settle down to a reading session.
The quality of reading along with improved efficiency of progress in reading skills, depends on a number of key points.
1) Being able to see the text, whether the printed word or the writing on the blackboard, is paramount. There are few Dominican children wearing glasses, as many Dominican children who need glasses cannot afford them. Allow children to choose their seat sometimes, choosing where in the classroom is best for their vision. Moving them could make all the difference. Be aware that some children are light sensitive.
2) Getting the right atmosphere. 
a. Reading should never be looked upon as a job of work, but as something to be enjoyed and something the child is good at, even if his attainment in reading is below that expected for his ability and age. The four finger test is a useful and quick tool to help judge the appropriateness of reading levels. And a standardised reading test will give a teacher a measurement of the child’s reading accuracy, can be used as a diagnostic tool for planning future lessons, and will guide the teacher to matching the child’s reading attainment with the appropriate demands of the next reading book. Then the child can be confident knowing that the reading book is at the right level for him, feeling his reading will be successful and, if he comes across a difficult word, knowing he has the skills to decode successfully. It is very, very important to match the reading ability of the child with the readability of the book and to arrange and label books accordingly. With the very poor reader, this could mean making the book, with the more able reader, it may be that a selection of books needs to be recommended to suit interest as well as reading ability. Children need guidance when book choosing, a skill in itself. How sad it is when a child chooses a book that is far too difficult, and, on attempting to read it, does not say “I can’t read this book!”, but says, “I can’t read!” Such children have often predicted the sort of book that adults expect them to read, and consequently aim too high. Or conversely they choose a book that adults feel is too easy, not a good story, etc. and so the child’s confidence is undermined again. All this negativity can kill the appropriate attitude needed to promote the development of good reading skills.
b. Try to rearrange the classroom so that there is space for a Book Nook, somewhere the young reader can go to for a quiet read, undisturbed by others, with the opportunity to get lost in the pages. If possible, cordon the corner off with shelves and try to find a few cushions. Children’s reading improves a lot when they have opportunities to stretch out or snuggle up with a book they can confidently read. Display the books so that they tempt readers to pick them up and browse. A table set with a cloth or some pinned-to-the-wall see-through plastic bags with books in, all make books inviting.
c) The walls should work for the teacher, as a shop display works for a shop. Charts should be well presented with lettering as near like the printed text as possible, (balance of letter sizes, capital letters in the right places, accurate punctuation etc), because good quality wall displays promote literacy skills, poor quality displays are counter productive. And get on your knees to check your walls so that you get the child’s eye view! And once charts are not longer being used, no longer being referred to, they should be taken down. Charts that are just pinned up and forgotten are a wasted opportunity space and do nothing but collect dust! Pencil a date on a chart when you put it up. If the chart is not referred to, the children stop seeing it in a matter of days!
d) Messages. Your comments written in exercise books enhance reading if those comments are written in a style and of a quality that the child can read. Otherwise they too are a wasted opportunity. And what about children’s written messages to each other? When a child reads another child’s piece of work, allow that reader to write a positive message for the writer to read. (You will be amazed at how neatly children write in other children’s books during this task!) And what about this idea? A group of messages available for the children to pick up from somewhere in the classroom to put by them whilst they work.

“This book is great so don’t disturb me!” 
“Quiet please! I am reading the best story ever!”

“I’ll chat later, but not now please!”

“Keep away. I have readitis!”
In this way, a pupil reads the messages to choose the one he wants and the other pupils read as they pass by him.

3) Role modelling. Let the children see you reading when they do, even if you do have a pile of marking. Your role modelling will pay more dividends that your red ink!
4) Parents as Partners. Encourage children and parents to get into a regular reading habit. Include such tips as:

Parents

Be positively enthusiastic about your child’s reading skills and they will be too.
Have a regular reading time in a cosy place together.

Let the child see other family members reading.

Try to have reading materials at home and get children to practice reading when you are out and about, road signs, newspapers, notices, television guides, board games. They won’t know they are reading!

Consider joining the library and make regular trips.

Monitor your child’s progress and don’t over worry if there appears to be a problem. Children acquire reading skills at different speeds.

Practice Paired Reading.
5) Paired Reading. The adult reads aloud at exactly the same time as the child, but when the child approaches a difficult word, the adult says it a second before. The child and adult continue uninterrupted, keeping the fluency of the reading and the continuity of the story. This also encourages the child to feel confident about his reading and also encourages him to take contextual clues, a skill well worth developing. (Allowing the child to take time to look at book illustrations before attempting the text also develops this same skill. It is NOT cheating!)
6) Recommending Books. The teacher needs to have read books that are available to the children. Then the teacher can have a basket or box of books ready in the Book Nook and, with all the children around her, she can pick up the books one at a time, tell something about the story and end her description on a cliff hanger, going directly to the next book. By the end of the session, there will be a waiting list of children wanting to read the books the teacher has just recommended. Similarly, when a child has finished a book, encourage him to tell the class and then ask him who he would recommend the book to and why. (Incidentally this is a much more successful method for encouraging him to read, far more than getting him to write a book report, a task which often puts children off ever finishing reading a book!) 

7) Stopping reading. At the end of a silent reading session, please don’t sharply and loudly say, “Close your books now!”, but gently remind the children that it is time to “Finish the sentence or short paragraph you are reading and when you are ready, gently close the pages!” Sounds good doesn’t it? And if the children have been doing quality reading, they usually look like they have just woken up! They often feel like having a stretch. Well they may have been up to all sorts of strenuous activities whilst lost in the pages of a good book! And by the way, children who do not have enough practice at silent reading and whose greater percentage of reading time is reading aloud, end up being very slow adult readers. They silent read at the speed of spoken reading and hear the words in their heads. This is fine for poetry reading, but not so good when they want to speed read!
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